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The article discusses subcompetences of foreign language communicative competence of future teachers:
cognitive-communicative, linguacultural and informational. The content of each subcompetence, their character-
istics and components are defined, and criteria for its assessment are proposed. For the development of foreign
language communicative competence of future teachers it is necessary to use a complex approach, which includes
ensuring a high level of foreign language proficiency of students, the development of linguistic and cultural con-
cepts of the target language and the development of information competence, which encompasses not only the
ability to use digital technology, but also the search, evaluation and analysis of the information received.
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Introduction

In the current interconnected world, the capacity
to converse in a second language is increasingly crucial.
Consequently, the role of instructors teaching foreign
languages is more pertinent than ever. One of the most
vital skills of future foreign language teachers is com-
municative competence in a foreign language.

Communicative competence in a foreign language
is the ability to communicate effectively in a target lan-
guage. It includes not only the ability to speak and un-
derstand the language, but also reading and writing.
The concept of competence was introduced in 1965 by
Noam Chomsky who argued that communicative com-
petence is a tendency among "ideal communicators"
and requires grammatical correctness, however, ac-
cording to Hymes, communicative competence in-
cludes four components: grammatical competence, dis-
course competence, sociolinguistic competence and
strategic competence, as well as the individual's ability
to effectively apply language knowledge in an ever-
changing society [1]. They also foster a supportive
learning atmosphere and motivate students in language
acquisition. Chomsky's emphasis on grammatical cor-
rectness acknowledges the importance of a solid lin-
guistic foundation, however the concept of "ideal com-
municators" might not fully capture the diversity of lan-
guage use in different contexts. His idea of competence
was more concerned with the internalized knowledge
of a language's rules, structures, and grammar. While
Hymes' communicative competence added a practical
dimension to language study by considering the social
and pragmatic aspects. It recognized the importance of
context and cultural norms in effective communication.

Furthermore, foreign language communicative
competence has shown to be a significant indicator of
students' achievement in language acquisition [2][3].

Proficient teachers in the language they instruct possess
a deeper comprehension of their students' requirements,
enabling more effective teaching.

Communicative competence is a structured amal-
gamation, comprised of distinct components and en-
compassing multiple tiers: linguistic, conversational,
contextual, cultural, and persuasive competences [4]. J.
Raven delineates communicative competence as an in-
ternal resource system essential for effectively engag-
ing in various interpersonal interactions [5]. These re-
sources encompass a person's cognitive capacities to
perceive, assess, and understand situations, the strate-
gic planning of communicative actions during interac-
tions, regulations governing communicative conduct,
and methods for rectification. The correction process,
driven by communicative competence, aims to alter an
individual's system of values and attitudes. While
Raven's perspective focuses on the individual's internal
resource system, it is important to consider the contex-
tual and relational factors that also influence communi-
cative competence. Effective communication often
hinges on understanding and responding to the expec-
tations, norms, and communication styles of others.

Raven's framework highlights the importance of
adapting communication strategies to different situa-
tions, but it could further benefit from incorporating a
more nuanced understanding of cultural and linguistic
diversity. Communication competence in one context
may not translate directly to another, and individuals
need to be mindful of cultural norms and expectations
when interacting with others from diverse back-
grounds. Diverse perspectives exist regarding the con-
stituents or sub-competences of communicative com-
petence.
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Components of foreign language communica-
tive competence

The comprehensive structure of foreign language
communicative competence, as articulated by the
Council of Europe, encompasses a multifaceted array
of elements. These include the linguistic component,
encompassing lexical, phonological, and syntactic
knowledge and skills, alongside the sociolinguistic and
pragmatic components, which encapsulate a broad
spectrum of know-how, including existential compe-
tence and an understanding of language systems and
their sociolinguistic variations [6].

In alignment with the evolving landscape of for-
eign language professional education, it becomes judi-
cious to consider and delineate several specific sub-
competencies that bear significant relevance.

e The cognitive-communicative competence en-
gages cognitive functions alongside communicative

skills, fostering an ability to employ knowledge and ap-
titudes for effective communication while enhancing
the individual's personality and cognitive processes
such as memory, attention, and verbal reasoning.

e The linguacultural sub-competence involves a
nuanced grasp of the cultural and linguistic intersec-
tions within language use.

e The informational sub-competence delves into
the acquisition and utilization of informational re-
sources, playing a pivotal role in shaping the depth of a
learner's sociocultural, discursive, and foreign language
experiences.

Initially, cognitive-communicative competence
(CCCQ) is a sub-competence of foreign language com-
municative competence, which includes skills and abil-
ities necessary for the effective implementation of lan-
guage to solve cognitive tasks. CCC itself includes the
following components:

Table-1.

Components of cognitive-communicative competence

Understanding | Ability to comprehend the content of this process, highlight its main ideas and arguments.
the meaning of | This skill is necessary for students to be able to obtain information from foreign language
speech communication, understand their meaning and use this information to solve various tasks
The ability to identify the structure of a speech, its composition, linguistic means and their
Analyzing a role in creating meaning. This skill is necessary for students to recognize how the speech is
speech organized, how its author uses language to express his/her thoughts, and how the speech
affects the participants of communication.
Creation of new speech based on existing experience and information. This skill is necessary
Speech . . - :
; for students to be able to express their thoughts in a foreign language, to create various
synthesis .
speech products (e.g., essays, reports, presentations, etc.).
Ability to evaluate a speech in terms of its content, structure, linguistic means and compli-
Speech . o . o
. ance with the communicative goal. It is necessary for learners to be able to critically evaluate
evaluation . . . . .
speech in a foreign language, to determine their advantages and disadvantages.
Problem solving | Ability to use language to search for information, formulate hypotheses and test them, make
with the help of | decisions, etc. This skill is necessary for learners to be able to use language to solve various
language problems in real life.

The second component of foreign language com-
municative competence is linguacultural sub-compe-
tence. B. B. Vinogradov in 2004 considered linguacul-
tural competence as a person's ability to use language
in accordance with the norms and rules of the culture in
which it is used. Vinogradov believed that linguacul-
tural competence includes knowledge of linguistic
norms, cultural customs and traditions[7].

B. I. Karasik in his scientific work published in
2002, emphasized the following components of lin-
guacultural competence:

e Language proficiency: this includes profi-
ciency in phonetics, morphology, syntax, lexicon and
semantics of the language.

e Cultural awareness: this includes information
about history, geography, religion, art, science, philos-
ophy and other areas of culture.

e Awareness of the relationship between lan-
guage and culture: this includes awareness of how lan-
guage reflects culture and how culture affects lan-
guage[8]. While the awareness of this relationship is
crucial, the practical application of this knowledge in
real-time communication scenarios might pose chal-
lenges. It requires individuals to navigate complex cul-
tural nuances during communication.

Karasik believed that linguacultural competence is
an important component of communicative compe-
tence, which is necessary for successful communica-
tion in an intercultural environment. Therefore, lin-
guacultural competence is a person's ability to under-
stand and use language in the context of the culture in
which it is used.

Baizhanova A.M. proposed the similar compo-
nents of lingocultural competence and suggested that
linguacultural competence is a complex education that
includes knowledge of the language, culture and soci-
ety of the country of the target language, as well as the
ability to use this knowledge in communication. It in-
cludes the following components:

Language: grammar, vocabulary and phonetics of
the foreign language.

Cultural knowledge: the history, traditions, cus-
toms, religion, art and literature of the country of the
target language.

Society: the political system, economy, social
structure, etc. of the country of the target language.

Ability to use knowledge of culture and society in
communication: ability to adapt one's behavior to the
cultural norms of the country of the target language,
ability to avoid situations that could be considered as
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violation of cultural norms[9]. While the model pre-
sents a comprehensive view, operationalizing and
measuring these components can be challenging. As-
sessing the "ability to use knowledge in communica-
tion" involves subjective judgment and may lack con-
crete criteria. Baizhanova's model aligns with the
broader trend in language education that emphasizes
not only linguistic competence but also cultural and so-
ciolinguistic competence. Integrating this model with
others, such as Hymes' communicative competence,
could provide a more nuanced understanding of lan-
guage learners' abilities.

The formation of linguacultural competence oc-
curs through several stages: motivational, informa-
tional and formation stage [10].

At the initial phase, labeled "motivational,” the
emphasis lies in fostering psychological preparedness
for effective communication. According to M.I. Dy-
achenko, L.A. Kandybovich, and various researchers,
readiness denotes a specific mental condition enabling
an individual to interpret situations or initiate action
[11]. This stage aims to pique students’ interest in ac-
quiring insights about diverse cultures and their people,
highlighting the world's vast diversity and the individ-
uals residing within it. However, it is essential to con-
sider the potential variability in students' motivational
factors. Different individuals may be motivated by dis-
tinct aspects of cultural exploration or language learn-
ing. It is possible provide further insights into how ed-
ucators can tailor motivational strategies to address the
diverse needs and interests of students. Additionally,
the effectiveness of this motivational phase might be
influenced by external factors, such as the teaching
methods employed, the learning environment, and the
cultural relevance of the materials presented. The pri-
mary objective is to instill a positive approach toward
learning about varied cultures and cultivate a desire for
cross-cultural interaction Integrating authentic materi-
als like rhymes, songs, and realia fosters student moti-
vation and engagement in foreign language classrooms.
Exposure to authentic materials heightens students' cul-
tural awareness and concentration levels. Such expo-
sure enables students to navigate genuine interactions
both within and beyond the classroom environment.

The main objectives of the second, informational
stage are the collection and processing of learning ma-
terial that constitutes the learning content. Learning
content is considered as a constantly changing and de-
veloping category related to the learning process. It in-
cludes the following components:

- Linguistic

- Cultural

- Communicative skills.

And at the last stage of linguacultural subcompe-
tence formation there is a determination of ways of

skills manifestation in modern conditions and practical
consequences. Students formulate possible strategies to
counteract prejudices and preconceptions. As Bazylova
and et.al. note that at the stage of formation there is an
integration of linguistic and cultural knowledge and
skills into a unified system. The authors emphasize that
at this stage students should be able to use their
knowledge and skills in various communication situa-
tions.

The last component of foreign language commu-
nicative competence is informational sub-compe-
tence.

Informational competence includes the following
components:

e Information search skills: the ability to use
various sources of information, including printed, elec-
tronic and oral, as well as the ability to determine the
relevance of information for the task.

o Information processing skills: the ability to an-
alyze information, highlight the main points, draw con-
clusions and generalizations.

o Information evaluation skills: the ability to
critically evaluate information, determine its reliability
and relevance.

e Information communication skills: the ability
to present information in various forms, including oral
and written [12].

In addition, information competence includes ad-
herence to academic ethics. This means that a person
with information competence knows how to use infor-
mation in accordance with the rules of academic ethics,
in particular, knows how to properly cite sources of in-
formation and avoid plagiarism.

Information technology (IT) can play a significant
role in the development of cognitive-communicative
competence (CCC) by providing students with access
to authentic educational resources, enabling computer
modeling, and creating a technologically enhanced
learning environment.

For the understanding of informatial competence,
the TPACK model, which was provided in 2006 by
Mishra and Koehler, should be emphasized.

The TPACK framework is a holistic model that in-
tegrates three types of knowledge: Technological
Knowledge (TK), Pedagogical Knowledge (PK), and
Content Knowledge (CK). It is a useful framework for
teachers to consider when designing and implementing
technology-enhanced learning activities[13].

Technological Knowledge (TK) refers to the
teacher's knowledge of technology tools and resources,
and how to use them effectively in the classroom. This
includes knowledge of hardware, software, and appli-
cations, as well as an understanding of how to use tech-
nology to support different learning styles and needs.
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Figure 1 - TPACK model by Mishra and Koehler, 2006

Pedagogical Knowledge (PK) refers to the teach-
er's knowledge of teaching and learning theories and
practices. This includes knowledge of how to create a
positive learning environment, how to manage a class-
room, and how to assess student learning.

Content Knowledge (CK) refers to the teacher's
knowledge of the subject matter being taught. This in-
cludes knowledge of the key concepts and principles of
the subject, as well as an understanding of how to make
the subject matter accessible and engaging for students.

The TPACK framework suggests that the most ef-
fective teaching with technology occurs when teachers
have a deep understanding of all three types of
knowledge. When teachers have strong TPACK, they
are able to use technology in ways that support effec-
tive pedagogy and content delivery. This model facili-
tates a more complete understanding of how knowledge
is organized under the conditions of using information
technology in education from the perspective of a fu-
ture teacher. Informational competence is achieved if
these skills are acquired either completely or partially.

Assessment criteria for foreign language com-
municative competence

Formation of these sub-competences within the
foreign language communicative competence can be
examined by means of assessment, but evaluation of
the competence is a challenging issue. Competence in-
cludes not merely facts and knowledge, but skills and
abilities, therefore the most appropriate means of as-
sessment is through the application of criteria. It is sug-
gested to use three levels, namely low, medium and
high level. In each degree the student masters certain
characteristics and abilities.Moreover criteria-based as-
sessment is more transparent than traditional assess-
ment methods because the criteria and the assessment
process are clearly defined and known to the candidate
in advance. This helps to build trust in the assessment
process and to provide feedback to the candidate on
their performance.
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Table -2.
Assessment criteria for foreign language communicative competence
Sub-compe- . .
tence\Level Low Medium High
L . - Basic understanding of | peep understanding of gram-
- Limited understanding - matical structures and vocabu-
AR grammatical structures and
of basic linguistic struc- vocabular lary.
tures. rary. . . | - Ability to express complex
ep  ne - Ability to maintain basic | . -
- Difficulties in express- ) ideas and articulate thoughts ac-
- . . : conversation on everyday
Cognitive- | ing their thoughts and ideas tonics curately.
communica- | in a foreign language. i pLir'nited roficiency in | - Ability to apply a variety of
tive - Limited stock of active complex lan %a o con;ruc— cognitive strategies to success-
vocabulary. tionsp guag fully solve communicative prob-
- Difficulties in listening | - R'e uires additional sup- lems.
comprehension of foreign g Nl SUP- 1 Etfective interaction in a for-
port when communicating in | . . )
language speech. - eign language in a variety of con-
a foreign language.
texts.
- Mastery of the use of cultur-
. ally specific language construc-
i:}%‘iﬁg{ 3 er:)?‘\leran?malr)ﬁg Learners have a more pro- | tions, demonstrated by a high
Vocabula?y Ofg foreign lan. | found _knowledge of “the | level of linguistic flexibility and
. grammar and vocabulary of | accuracy.
gﬁggfs,tgﬁfjil?ktgh?esclg“r?i(z)g the foreign language, as well | - Deep understanding of cul-
and  use g sociocu?tural as some familiarity with soci- | tural contexts, ability to adapt
Linguacul- norms. Thev mav make ocultural norms. They can | easily to different cultural cir-
tural mistakes in yun der)sltan din communicate in most situa- | cumstances, successful interac-
and producing foreian Iang tions, but may have obstacles | tion in a variety of linguistic en-
ua 2 s eect? whigh can in complex situations related | vironments.
?eadg to pmisuﬁderstandin s to the cultural peculiarities of | - High sensitivity and receptiv-
and conflicts in commungi- the country of the target lan- | ity to cultural aspects through
cation guage. language, ability to accurately
' and appropriately interpret mes-
sages in a sociocultural context.
- Limited information re- - Effective skills in searching,
trieval  and rocessing | - Basic skills in searching | analyzing and evaluating infor-
skills P 91 and analyzing information. mation.

Informa- i Liﬁited understanding of | - Ability to identify rele- | - Ability to critically evaluate
. . . g vant information for specific | and select the most appropriate
tional information resources. . X

- Difficulties in assessin tasks. information resources.

the reliability of infog - Conscious use of various | - Active application of infor-

mation y information resources. mation skills in educational and
' professional contexts.

The previously indicated three levels of formation
of each sub-competence can demonstrate the profi-
ciency of the students' foreign language communicative
competence. At the lowest tier, students typically lack
sufficient or any command of these attributes and skills,
significantly impacting their cross-cultural communi-
cation and overall proficiency in the foreign language.
The intermediate tier is marked by foundational
knowledge suitable for basic communication or ad-
dressing challenges in a foreign language setting. The
teacher should personally adapt each description of a
particular proficiency level based on the lesson's topic,
goals, and objectives to assess the development of these
skills objectively and accurately.

Conclusion

In the modern educational context, the formation
of future teachers requires a comprehensive develop-
ment of foreign language communicative competence.
This competence is not limited to mere knowledge of

the language, but includes a number of subcompe-
tences, such as cognitive-communicative, linguacul-
tural and informative. Each of these subcompetencies
plays a key role in the formation of future teachers'
skills of effective communication in a foreign language.

The cognitive-communicative subcompetence
represents the student's ability to use language taking
into account the norms and rules of culture. This sub-
competence includes understanding of various aspects
of cognitive processes such as perception, evaluation
and interpretation of situations. The key criteria for as-
sessing the cognitive-communicative subcompetence
are the level of mastery of cognitive skills in the context
of intercultural communication and the student's ability
to use them effectively in learning. Linguacultural sub-
competence expresses the student's readiness to clas-
sify, systematize and process information using lan-
guage. It includes not only knowledge of cultural fea-
tures, but also the ability to apply them to solve
communicative tasks in educational discourse. Criteria



Norwegian Journal of development of the International Science No 125/2024 79

for assessing linguacultural subcompetence may in-
clude the student's level of mastering cultural norms
and values, as well as the ability to integrate them into
the educational process. The informative sub-compe-
tence implies the student's ability to effectively collect
and process learning material related to language learn-
ing. Assessment of this subcompetency may include
analyzing the student's success in collecting and inter-
preting the material, as well as his/her ability to apply
the acquired knowledge for successful learning. Key
evaluation criteria include the effectiveness of infor-
mation resource utilization and its impact on the level
of informative competence development.

In general, the assessment of subcompetences of
foreign language communicative competence of future
teachers should be comprehensive and adapted to spe-
cific learning objectives.

It is important to take into account that these sub-
competences are interrelated and influence each other.
Students who have successfully mastered cognitive-
communicative, linguacultural and informative sub-
competences will acquire not only language skills, but
also the ability to effectively apply them in pedagogical
activity. Thus, the development of subcompetences in
foreign language communicative competence of future
teachers is a complex and important process that re-
quires a flexible approach and attention to the individ-
ual characteristics of each student. Assessment should
stimulate the development of all aspects of communi-
cative competence, creating a solid foundation for suc-
cessful professional activity in the educational environ-
ment.
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