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Abstract

In a rapidly changing world, a person's ability to self-learn, self-regulate and make independent decisions is
becoming crucial. Spontaneous foreign language speech, as one of the most important aspects of communicative
competence, requires students not only to master the lexical and grammatical minimum, but also to have flexible
thinking, quick orientation in a communicative situation, and conscious control of their speech activity.

Modern society poses new challenges to citizens of all countries that require them to quickly respond to
processes in the world, changing several times faster than the education system. Charles Darwin said that it is not
the smartest who survives, but the one who responds best to the changes that are taking place. Only those countries
will prosper where people have intellectual and practical skills, and most importantly, have the desire to inde-
pendently master new skills, for example, to set tasks, find new solutions and master new moral values.

The urgency to quickly change the students’ approach to mastering new material has especially increased in
the context of the transition to distance learning. The task of foreign language teachers has become several times
more complicated, since university programs are aimed at developing professional skills, studying terms and con-
cepts in various areas of a particular field of knowledge in a foreign language. The main difficulty is the fact that
a foreign language is taught in the first and second years, and specialization begins only in the third year, so a
foreign language teacher has to rely not only on the students’ conscious approach to learning new lexical and
conceptual components, but also instill in them a desire for self-development. The most important thing for a
person engaged in acquiring new knowledge is to study the mechanisms of memory, the processes of memorization
and storage of received information, the ability to combine it with more relevant ideas and the search for ways to
eliminate stressful conditions, which can also become blockers of the assimilation of knowledge and its timely
use.

Thus, the development of metacognitive skills in teaching spontaneous foreign language speech provides a
deeper understanding of the language material, promotes the formation of stable speech skills and allows students
to become active participants in the educational process.

Keywords: metacognition, translation, culture, foreign languages, different strategies

Introduction. Metacognitive strategies aimed at
planning, monitoring and evaluating one’s own cogni-
tive activity become indispensable tools in the develop-
ment of spontaneous speech. Unlike traditional, repro-
ductive teaching of foreign languages, spontaneous
speech requires a high degree of awareness from the
learner, the ability to self-observe and correct their
speech activity “in the moment”.

Metacognitive strategies involve the use of vari-
ous cognitive strategies in combination to more effec-
tively solve problems in foreign language learning.
Cognitive strategies are focused on the implementation
of cognitive processes, while metacognitive strategies
are aimed at their control. Metacognitive strategies help
students to recognize themselves as active participants
in learning activities and regulate cognitive processes.
They include a variety of actions and complex emo-
tional reactions that facilitate the acquisition, under-
standing, and subsequent application of new
knowledge and skills in various learning contexts. As
we wrote earlier, metacognitive strategies are an im-
portant aspect of metacognition, which encompasses
the ability to organize and control one’s own learning
and cognition process. In the context of foreign lan-
guage teaching, metacognitive strategies play a signifi-
cant role in increasing the effectiveness and success of
learning.

Metacognitive strategies enable students to be
aware of and in control of their learning process. This
includes the ability to set goals, plan tasks, evaluate
progress, and adjust their efforts when learning a for-
eign language. They also help students to assess their
strengths and weaknesses in foreign language profi-
ciency, which allows them to choose the most appro-
priate methods and approaches to learning, taking into
account their needs. With the help of metacognitive
strategies, the student adapts to different methods and
contexts of learning, which is especially important in
the case of studying a foreign language in different en-
vironments and with different teachers. According to
M.G. Evdokimova, metacognitive strategies enable stu-
dents to become aware of the goals and intentions be-
hind their communication. This helps students choose
the appropriate communication style depending on
whether they want to inform, persuade, entertain, or in-
teract with the interlocutor. In addition, metacognitive
strategies allow for a better understanding of the needs,
interests and expectations of the audience, help to rec-
ognize emotions and manage them in the communica-
tion process, which contributes to more constructive
and emotionally balanced dialogues. Thus, E.U.
Kartseva and D.V. Tavberidze claim that metacognitive
strategies develop the analysis of communicative errors
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that students can find and correct to improve their com-
munication skills in a foreign language. With the help
of these strategies, students can analyze how successful
their communication was. They can ask themselves
whether their messages were understandable, effective
and acceptable to the interlocutor.

Statement of the problem. In a rapidly changing
world, where information flows are constantly increas-
ing, there is a growing need to develop students' skills
that facilitate independent learning and adaptation to
new challenges. One of these skills is metacognitive
strategies that provide conscious planning, control and
reflection of one's own cognitive activity. However, in
educational practice, especially in non-linguistic uni-
versities, insufficient attention is still paid to the for-
mation of these strategies, in particular, when teaching
spontaneous foreign language speech.

Analysis of recent studies and publications. The
concept of metacognition was introduced by J. Flavell
in 1979 and has since been actively developed in psy-
chology, pedagogy and linguodidactics. Numerous
studies (Livingston, Garafalo and Lester, Merkulov,
etc.) emphasize that metacognitive skills contribute to
deeper assimilation of material, improved academic
performance, and successful professional adaptation.
Researchers note that strategies for planning, monitor-
ing, evaluating and correcting learning activities are
particularly effective in conditions of independent or
distance learning. However, the issues of implementing
these strategies in the process of teaching foreign lan-
guages, especially in terms of developing spontaneous
speech, remain insufficiently developed and require
further analysis.

Task Statement. The purpose of this study is to
identify effective approaches to the formation of meta-
cognitive strategies in the process of teaching sponta-
neous foreign language speech to students of non-lin-
guistic specialties. To achieve this goal, the following
tasks were set:

* analyze existing theoretical approaches to meta-
cognitive strategies;

« identify the specifics of using these strategies in
teaching speaking;

* develop methodological recommendations for
the formation of spontaneous speech taking into ac-
count metacognitive components;

» conduct an experimental study to test the effec-
tiveness of the proposed methods.

Outline of the Main Material of the Study. The
study used methods such as observation, question-
naires, analysis of written and oral responses of stu-
dents, as well as comparison of results before and after
the introduction of metacognitive strategies into the ed-
ucational process. During the experiment, it was re-
vealed that students who consciously used metacogni-
tive strategies demonstrated higher results in spontane-
ous speech tasks, showed greater confidence,
reflexivity and adaptability in speech situations.

Metacognitive skills play a key role in the learning
process when learning a foreign language. This implies
the use of a common approach to mastering different
languages, including native and non-native, and is

based on the common mechanisms of language func-
tioning. This generalized approach provides a basis for
identifying common patterns, comparing, contrasting,
and mastering a variety of languages. Students at non-
linguistic universities are trained in specialized fields of
knowledge, and teaching foreign language communica-
tion should be aimed at meeting their professional
needs. Metacognitive strategies enable students to rec-
ognize the communication skills needed in their future
profession and to adapt learning goals and methods ac-
cordingly. Learning often involves mastering special-
ized terminology and language skills related to a partic-
ular field of knowledge. Metacognitive strategies can
help students learn and apply this terminology more ef-
fectively [10].

Researchers studying this area have emphasized
the importance of studying different aspects of meta-
cognition. In psychology, the skill of “thinking about
thinking” is called metacognition. This term was coined
in 1979 by D. Flavel. The American scientist describes
“mental activity aimed at understanding the processes
of thinking.” (quoted in Livingston) Garafalo and
Lester argue that metacognition has two separate but
closely related aspects: a) knowledge and understand-
ing of the concept of cognition; b) control and aware-
ness of mental activity. In essence, metacognitive skills
can be considered the ability to think about one's own
thinking, which is important in solving almost any
problem. Today, there are already many studies con-
firming the importance of this skill in learning and any
practical activity. Research shows that “metacognition
helps to understand the meaning of what is being stud-
ied, which makes it possible to consider metacognitive
skills as the basis for successful learning” [8].

I.P. Merkulov attaches decisive importance to the
discussed skills in his work “Cognitive Abilities”, he
writes: ““... cognitive activity, which underlies people’s
desire for knowledge, refers to the fundamental, spe-
cies-specific behavioral characteristics of a person, en-
suring his survival as a biological being. “Human cog-
nition means the search for and acquisition of new
knowledge, the creation of some new adaptively valua-
ble cognitive (including cultural) information that
would increase the adaptability of people and their
chances of survival.” [9, p. 11]

The aim of the study is to develop metacognitive
skills that can be used by everyone on an ongoing basis
to successfully solve learning problems in a difficult
situation that has arisen naturally as a result of the pan-
demic. The need has become even more pressing with
the transition of education partially to an online format,
where the priority is given to the educational process
based on the principles of self-organization. Using our
extensive experience in communicating and motivating
students, we have incorporated the most basic strategies
for solving problematic tasks, well-studied by both do-
mestic and foreign researchers, including the following
elements proposed in 1957 by Polya:

1. Assessment, understanding and analysis of
the task.

2. Planning, setting goals and subgoals of one's
own intellectual activity, thinking through the means of
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their implementation, building a sequence of one's own
actions, etc.

3. Completing the task.

4. Evaluating, checking and understanding the re-
sults of what has been done.

The experimental part of the work included the
following methodological techniques:

1) The dialogic form of teaching, which is often
used in teaching a foreign language, is essential for the
development of metacognitive skills, since in the pro-
cess of dialogue students can reason about how they
learn, how they acquire new skills and how they obtain
information. They do not simply answer the teacher's
questions about the information they have read, but
learn to pose them to themselves - the teacher only
stimulates the discussion.

2) Conducting surveys (a survey was conducted of
two groups of students: first and second years), who
were to take part in the English language Olympiad in
a week. The first group was simply informed about the
upcoming Olympiad, while the participants in the sec-
ond group took a 15-minute survey. They were asked
what place they expected to take, how they would pre-
pare for the upcoming Olympiad, and whether they
planned to participate in all three rounds.

As a result, the overall level of assessments in the
second group was 10% higher than in the first. We as-
sume that the students from the second group used their
metacognitive skills more strongly. They had to think
through the process of preparing for the upcoming
Olympiad in advance and develop a certain action plan.
In other words, the survey prompted them to start mon-
itoring their mental activity.

3) Analysis of test results, when it is possible to
track both individual and group errors, and then choose
ways to eliminate them depending on the students' abil-
ities and priorities.

4) Written analysis of what was the most difficult
for successfully eliminating errors. The procedure for
assessing the results of this work took place both in a
group (students of the group expressed their opinions
on the work of one of the participants in completing the
task) and in an individual format, when the teacher
orally or in writing assessed the students’ work, com-
paring the contribution of each and explaining their
strengths and weaknesses. The surveys we conduct
weekly at the end of online classes, as well as during
midterm assessments, as well as the results of exams,
competitions, participation in scientific conferences
where students became winners - all this allowed us to
appreciate the effectiveness of the development of met-
acognitive skills.

It is worth noting that more capable students who
take a conscious approach to their learning have more
developed metacognitive skills. Several students de-
cided to take part in a scientific conference within the
university in order to improve their performance, and,
according to our observations, highly motivated stu-
dents most often practically independently coped with
the above-described tasks, which are elements of meta-
cognition.

They were able not only to choose a topic for con-
ducting scientific research, go through all the stages

necessary for conducting the research, but were also not
afraid to participate in an international scientific com-
petition, first taking third place within the university,
and then, having worked a little, got the chance to send
the work to an international scientific research compe-
tition at the International Center for Scientific Partner-
ship, where they rightfully took first place among the
best research papers of 2022. Of course, the role of the
teacher in this case is not diminished, but when working
with undergraduate and graduate students in economics
or ecology, it would be difficult for a foreign language
teacher to find relevant research topics. However,
working at a university and being not only a teacher but
also a researcher, many specialists are able to provide
scientific guidance, set a goal, think through the se-
guence of actions when completing tasks, evaluate and
check the results of the work done, and, if necessary,
motivate to achieve more ambitious goals. Unfortu-
nately, such work is very low valued in universities, es-
sentially being an additional burden. Summing up the
results of the study and assessing the achievements of
their students, it is worth noting that "the use of infor-
mation technology in completing all kinds of tasks that
are immediately checked and assessed leads to even
greater independence, develops critical thinking, in-
volves students in educational activities." [1]

Nevertheless, in our opinion, technologies are
only a tool that provides significant and invaluable as-
sistance in the implementation of most routine tasks,
and one of the most urgent and primary goals facing
modern education is the development and use of a
methodological culture learners in terms of their inde-
pendent acquisition and assimilation of knowledge and
skills. In the process of self-training and self-develop-
ment, metacognitive skills play an important role,
which are professionally significant qualities of a mod-
ern future specialist. According to many teachers, the
development of metacognitive skills can significantly
improve the quality of education not only in universi-
ties, but also in self-education, and will also help in
solving pressing life problems.

The term "metacognition™ first appeared in psy-
chology, and then began to be used in linguistics and
teaching methods. In psychology, metacognition is un-
derstood as "thinking about thinking". J. Flavel intro-
duced the concept of metacognition, understanding it as
a special cognitive process aimed at understanding
one's own cognitive activity [3]. In other words, meta-
cognitive skills are the ability to think about one's own
thinking, and this is of great importance in solving al-
most any problem. He identified four key components:
metacognitive knowledge, metacognitive experience,
cognitive goals and tasks, and cognitive strategies. An
important issue is the distinction between cognitive and
metacognitive strategies: Based on the functions they
perform, they have so many substantive differences,
says J. Flavel.

In his opinion, metacognitive strategies differ
from cognitive ones not so much in content as in goals:
cognitive strategies are aimed at performing cognitive
tasks, while metacognitive ones are aimed at control-
ling these tasks. Sometimes metacognitive strategies
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are attributed to effective strategies and social strate-
gies for interaction with the study group and native
speakers. Since metacognitive and cognitive strategies
of the text are interrelated, studying one without taking
into account the other may be ineffective. L.S. Vygot-
sky theorized and expanded the structure of the concept
of metacognition. He developed a psychological con-
cept that combines signs (words), society (communica-
tion) and activity (business) into a single theoretical
whole [7].

Thus, metacognition involves understanding the
structures of cognitive processes and the ability to ori-
ent and control thinking using symbols and signs. Thus,
a student can achieve his goals both individually and
under the guidance of a teacher. The teacher takes re-
sponsibility for monitoring, setting goals, planning and
directing attention. Gradually, this responsibility passes
to the student, which corresponds to the metacognitive
development described by L.S. Vygotsky. When we
talk about introducing new approaches and methods
into the process of teaching students, we mean the inte-
gration of metacognitive strategies into the educational
process of learning a foreign language. Strategies for
mastering a foreign language can be divided into two
levels:

— cognitive, related to the processing and assimi-
lation of educational information (for example, strate-
gies for repetition, elaboration and organization of ma-
terial);

— metacognitive, which concern the organization
of educational activities and their management, such as
strategies for planning, observation and regulation.

According to 1.P. Merkulov, students of non-lin-
guistic universities should be able to effectively com-
municate in academic environments, including discus-
sions, writing scientific papers and reports. Given the
international context of study, students must be pre-
pared to interact with colleagues and partners from dif-
ferent countries. Strategies help them to recognize dif-
ferences in intercultural communication and adapt their
communication according to these differences. J.
Harmer argues that the ability to speak fluently in-
volves not only knowledge of the language features, but
also the ability to process information and language in-
stantly. He also argues that in the process of learning to
speak or developing foreign language speech skills, it
is necessary to consider three important sections: the
new language, practice, and communicative activity
[9].

The ability to speak correctly and quickly is im-
portant for career success. Speaking skills can improve
social life, thereby ensuring the all-round growth that
everyone should strive for. D. Noonan argues that
speech is an important and effective tool for communi-
cating with others.

Spontaneous speech is often used in the process of
learning a foreign language and plays an important role
in the development of metacognitive skills. During
communication, students can reflect on how they learn,
how they improve their skills, and how they acquire
new information. They go beyond simply answering
the teacher's question about the material they have read,

and learn to ask questions and initiate discussions, with
the teacher acting as a facilitator of discussion.

Students who demonstrate the ability to approach
their learning mindfully tend to have more advanced
metacognitive skills. Based on our observations, it can
be stated that highly motivated students often success-
fully completed the assigned tasks independently [6]. It
is important to note that metacognition is a type of
higher cognitive thinking that includes the ability to
control cognitive processes, which characterizes its
high level. Metacognitive skills are developed through
work with text material and during speech in a foreign
language. For this purpose, various speaking exercises
are included, aimed at solving information processing
problems. In modern textbooks and special manuals for
developing speech skills, such exercises are usually
aimed at developing semantic, cognitive and creative
thinking. These semantic tasks are offered to students
in exercises to check understanding of the content of
the material by creating oral statements on the topic and
other types of speech activity. We propose to consider
metacognitive strategies using the example of tasks for
teaching one of the types of speech activity - speaking
(spontaneous communication) in the process of learn-
ing a foreign language.

1. Goal. When teaching spontaneous foreign lan-
guage communication - to develop awareness and con-
trol over one's own language process. Tasks may in-
clude setting language goals; reflecting on one's own
progress to achieve linguistic achievements in real
communication situations.

2. Planning. In the context of spontaneous com-
munication in language learning, planning strategies in-
clude identifying conversation goals, choosing topics
for discussion, and preparing key expressions or
phrases in advance. This helps students feel more con-
fident in speaking and use language resources more ef-
fectively. Here is an example of an assignment for stu-
dents: write down specific goals for speaking practice
(e.g., “learn to express your thoughts on the topic of
health”); choose a topic for discussion and justify your
choice, demonstrating planning skills; create a conver-
sation plan, including key phrases or questions to sup-
port the dialogue; at the end of speaking practice, ask
students to evaluate their success, identifying strengths
and areas for improvement.

3. Evaluation and correction. Evaluation and cor-
rection are carried out through analysis and other forms
of control: students are asked to exchange feedback,
highlighting successful moments and offering con-
structive comments to improve speech; task to analyze
frequently occurring errors, identifying patterns for
subsequent correction. It is important to note that the
assessment should be perceived as a tool for developing
and improving the effectiveness of communications,
and not just as an assessment of students' performance.

According to U.S.Belenkova, the choice of meta-
cognitive strategies in learning means that the student
structures his actions, promoting the development of
the desire for independent knowledge. It is important to
note the problem associated with the difficulties of as-
sessing the mastery of metacognitive strategies in
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teaching a foreign language. Students with highly de-
veloped metacognitive skills engage in meaningful ac-
tivities to understand their process using a variety of
strategies compared to less experienced students using
their metacognitive skills [2].

Metacognitive knowledge about task characteris-
tics (e.g. what is needed to solve problems) and the use
of appropriate strategies to solve them are considered
key factors in effective language learning. This is due
to the fact that metacognitive strategies allow students
to actively participate in the learning process, managing
their learning and finding optimal ways to consolidate
the material they have learned. These skills provide an
advantage, improving the ability to process and remem-
ber new information, which ultimately leads to higher
performance on tests, improved learning outcomes, and
higher achievement. According to T.O. Nelson, stu-
dents who have a stable system of strategies reveal met-
acognitive knowledge about their individual methods
of thinking and learning, understand learning tasks and
can better apply strategies that correspond to the tasks
set, optimally using their individual potential [5].

Conclusions. The development of educational
programs for mastering metacognitive strategies of
spontaneous foreign language speech is a key stage in
modern education, contributing to more effective lan-
guage learning. These programs are aimed at an in-
depth understanding of metacognitive processes. Their
implementation promotes the development of linguistic
flexibility and confidence in communication in prac-
tice. The level of confidence not only improves com-
munication skills, but also promotes the development
of critical thinking and understanding of cultural char-
acteristics. Students gain the ability to adapt to a variety
of language situations, demonstrating flexibility in the
choice of expressive means and effectiveness in com-
municating with native speakers. As a result, this not
only improves the level of proficiency in a foreign lan-
guage, but also forms a deep understanding. Thus, met-
acognitive strategies aimed at teaching spontaneous
foreign language speech are exciting and diverse stud-
ies. When learning a new language, there is an immer-
sion in its sound and structural features. Starting with
the study of individual words, students gradually move
on to phrases and short statements and ultimately to di-
rect communication in a foreign language.

The process of learning a foreign language is com-
pared to mastering a new game, where learning the
rules or observing the game is accompanied by the key
role of listening. The development of needs for using a
foreign language stimulates regular conversations with
others, which is an integral part of metacognitive strat-
egies. This not only promotes the practical application
of language skills, but also integrates into the learning
process a conscious analysis and assessment of one's
language knowledge and level of language acquisition.
As a result, students not only improve their communi-
cative competence, but also develop the ability to re-
flect, which raises the effectiveness of language learn-
ing to a higher level. Research on metacognitive strate-
gies in the context of teaching spontaneous foreign
language speech provides extensive prospects for fu-
ture research. Studying these strategies may shed more

light on the process of self-regulation and planning in
language learning, as well as their impact on spontane-
ous language interaction. Future research may deepen
our understanding of which specific metacognitive
strategies have been found to promote spontaneous for-
eign language speech.

The obtained results confirm the high efficiency of
integrating metacognitive strategies into the process of
teaching spontaneous foreign language speech. Stu-
dents with a developed level of metacognitive aware-
ness are able to plan their speech activity more effec-
tively, correct errors and independently develop lan-
guage competence. Thus, the formation of
metacognitive skills should become an important com-
ponent of the methodology of teaching foreign lan-
guages in non-linguistic universities. This will ensure
not only a higher level of language proficiency, but also
the development of critical thinking, communicative
flexibility and the ability to learn independently.
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