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This article examines the psychological predictors of the development of professional competence in future
psychologists. Psychological predictors of the development of professional competence in future psychologists
include personality traits such as empathy, humanistic orientation, self-regulation, self-actualization, reflexivity,
motivation for self-development, and psychological resilience. Communication skills and the ability to define
boundaries of one's own competence are also important. Researching issues of professional training for psycholo-
gists, scientists have developed approaches and models for organizing the educational process for future special-
ists. Three components are identified in the educational training of psychologists: 1) the theoretical foundations of
general psychology; 2) the theoretical and methodological features of a particular area of practical psychology;
and 3) specialization in a specific area of practical psychology.
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The relevance of studying the factors that deter-
mine the professional qualities of future psychologists
is determined by the importance of the profession for
modern society, as well as the psychological character-
istics of psychological work. Our work explores the
possibilities of assessing the development of profes-
sional competence in students — future psychologists.

Modern education requires a revision of the con-
ditions and content of training qualified specialists in
psychology. Mastering the profession at a higher edu-
cational institution is carried out through specially or-
ganized student learning activities. Its goal is to provide
students with the necessary psychological (humanities
and specialized) knowledge and skills, to develop and
enhance their corresponding personal qualities and
abilities, and to introduce them to the fundamentals of
professional ethics.

Educational standards defining the competencies
of psychologists working in various social spheres stip-
ulate that a psychology graduate should be able to or-
ganize interpersonal contacts and communication
among participants in the educational process, utilize
psychological knowledge and technologies in imple-
menting principles and modern scientific approaches to
fostering interpersonal relationships in a team, and be
able to organize interactions between specialists to
solve problems in the field of psychological and peda-
gogical activity with the goal of creating a system of
positive interpersonal relationships, a psychological
climate, etc.

The issue of preparing practicing psychologists for
professional work is one of the most pressing in modern
psychology. The full application of acquired theoretical
knowledge in practice requires graduates to possess
clear skills and a personal readiness to provide psycho-
logical assistance. Numerous studies by E.A. Guseinov,
N.V. Komusov, A.K. Markov, V.D. Shadrikov, L.V.
Kuznetsov, F.E. are devoted to this problem. Vasilyuk
and others [1;4;5;8].

The need to train professional psychologists is
driven by society's growing need for productive solu-
tions in education, production, management, business,
and all aspects of everyday life. Naturally, demands on
the quality of specialist training are also increasing.
However, the system of training psychological person-
nel has identified objective trends in the personal and
professional development of future psychologists in
various life situations. Theoretical literacy is an im-
portant, but not sufficient, condition for the profes-
sional self-realization of specialists. Effective perfor-
mance of duties requires experience, individual creativ-
ity, and skill [7, pp. 67-68].

At a university, the training process for future psy-
chologists should be aimed at enhancing students' abil-
ity to master a range of skills and abilities, as well as
mastering the technologies of providing professional
assistance [6, pp. 59-60].

The development of future psychologists' psycho-
logical qualities depends on many aspects. These as-
pects primarily comprise theoretical and practical psy-
chological knowledge. During the training process,
professional knowledge is formed, which forms a new
understanding of the future profession, predicts profes-
sional identity, and determines the level of competence.
Practical knowledge based on previous work and aimed
at developing a system of practical skills and abilities
in future specialists. Another important aspect is the
personal factor of perception and identification with the
future profession, organically woven into the educa-
tional process and understood as mandatory. From
other perspectives, this issue is explored in L.B.
Schneider's concept, where he notes the presence of
personal characteristics that are a necessary prerequi-
site for the successful assimilation of the proposed ed-
ucational material [4, pp. 40-41].

In developing the problem of readiness for profes-
sional activity, a certain step is the concept of personal
qualities that are important for professional activity.
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Numerous studies convincingly demonstrate that the
dependence of professionalization on the level of de-
velopment of psychological and personal qualities that
meet the requirements of the performed activity must
be developed precisely during the training process, so
that the subsequent process of adaptation to the work-
place does not create discomfort. Psychologist A.K.
Markov cites psychological observation, thinking, self-
control, listening skills, empathy, and creativity as key
professionally important qualities. Psychologists are
characterized by a willingness to engage with others,
the ability to maintain emotional self-control during in-
teractions, the ability to emotionally engage others, in-
telligence, high sensitivity, responsibility, and inde-
pendent decision-making [5, pp. 53-54].

Disclosing the specifics of the professional devel-
opment of psychology students, | would like to empha-
size the importance of developing their ability to deeply
and accurately understand the nuances of their inner
world, as well as their ability to communicate and em-
pathize with others. On the one hand, when interacting
with a client, a psychologist must be able to navigate
uncharted territory (with the client's individuality, with
new subjective truths, with someone else's reality) and,
experiencing a state of uncertainty, try to do something
never done before (after all, every person is unique, and
therefore, each individual approach is unique). On the
other hand, this work is carried out on a daily basis,
with its continuity (each meeting is a continuation of
the previous one), and its routine (many clients, repeti-
tive work) [3, pp. 11-12]. The need to train professional
psychologists is driven by society's growing need for
productive solutions in education, production, manage-
ment, business, and all aspects of everyday life. Natu-
rally, demands on the quality of specialist training are
also increasing. However, the system of training psy-
chological personnel has identified objective trends in
the personal and professional development of future
psychologists in various life situations. Theoretical lit-
eracy is an important, but not sufficient, condition for
the professional self-realization of specialists. Effective
performance of duties requires experience, individual
creativity, and skill [7, pp. 67-68].

At a university, the training process for future psy-
chologists should be aimed at enhancing students' abil-
ity to master a range of skills and abilities, as well as
mastering the technologies of providing professional
assistance [6, pp. 59-60].

The development of future psychologists' psycho-
logical qualities depends on many aspects. These as-
pects primarily comprise theoretical and practical psy-
chological knowledge. During the training process,
professional knowledge is formed, which forms a new
understanding of the future profession, predicts profes-
sional identity, and determines the level of competence.
Practical — based on previous work and aimed at devel-
oping a system of practical skills and abilities in future
specialists. Another important aspect is the personal
factor of perception and identification with the future
profession, organically woven into the educational pro-
cess and understood as mandatory. From other perspec-
tives, this issue is explored in L.B. Schneider's concept,
where he notes the presence of personal characteristics

that are a necessary prerequisite for the successful as-
similation of the proposed educational material [4, pp.
40-41].

In developing the problem of readiness for profes-
sional activity, a certain step is the concept of personal
qualities that are important for professional activity.
Numerous studies convincingly demonstrate that the
dependence of professionalization on the level of de-
velopment of psychological and personal qualities that
meet the requirements of the performed activity must
be developed precisely during the training process, so
that the subsequent process of adaptation to the work-
place does not create discomfort. Psychologist A.K.
Markov cites psychological observation, thinking, self-
control, listening skills, empathy, and creativity as key
professionally important qualities. Psychologists are
characterized by a willingness to engage with others,
the ability to maintain emotional self-control during in-
teractions, the ability to emotionally engage others, in-
telligence, high sensitivity, responsibility, and inde-
pendent decision-making [5, pp. 53-54].

Disclosing the specifics of the professional devel-
opment of psychology students, | would like to empha-
size the importance of developing their ability to deeply
and accurately understand the nuances of their inner
world, as well as their ability to communicate and em-
pathize with others. On the one hand, when interacting
with a client, a psychologist must be able to navigate
uncharted territory (with the client's individuality, with
new subjective truths, with someone else's reality) and,
experiencing a state of uncertainty, try to do something
never done before (after all, every person is unique, and
therefore, each individual approach is unique). On the
other hand, this work is carried out on a daily basis,
with its continuity (each meeting is a continuation of
the previous one), and its routine (many clients, repeti-
tive work) [3, pp. 11-12].

Thus, psychological knowledge in the develop-
ment of future psychologists reveals the specialist's cre-
ative potential. The ability to interact with others is es-
sential for a psychologist. The training process must
emphasize the future psychologist's psychological ca-
pabilities, striving not only to foster their creative de-
velopment but also to develop mutual understanding.
Moreover, not only creativity but also the ability to co-
create with others is important. Mastery of this skill
does not come immediately; for beginning and future
specialists, it is based on creative readiness for the pro-
fessional work of a psychologist. Therefore, readiness
for professional work in future psychologists is essen-
tial and can be revealed through such categories as sub-
jectivity and self-actualization [2; 5].

Research by modern scientists indicates that it is
advisable for future psychologists to study the best rec-
ognized practitioners, thereby developing the founda-
tions of their professional skills. The result of profes-
sional development in an educational institution is the
formation of an internal systemic understanding of the
functional tasks and responsibilities in immediate pro-
fessional activity. This internal construct can be called
a theoretical model. It includes: the formation and de-
velopment of professional thinking; Socially active po-
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sition; self-education and its psychological and peda-
gogical foundations of organization; professional com-
petence; ability to think critically, predict one's activi-
ties, implement innovations; capacity for professional
creativity; presence of general and psychological cul-
ture [3; 6].

The intrapersonal potential of a practical psy-
chologist should be assessed according to the following
system of parameters: physical health (the profession of
a psychologist is associated with the expenditure of
emotions and the manifestation of energy, which is un-
acceptable for people with disabilities), somatic dis-
eases, which also make it problematic to engage in psy-
chological activities; mental health (the presence of ac-
centuations, mental defects and deviations that can
negatively affect the psychologist's clients is unac-
ceptable); the presence of a normative level of intelli-
gence, especially verbal (intelligence is the main fea-
ture and potential in understanding a social situation,
the clients who find themselves in it, in order to draw
adequate conclusions); the presence of self-regulation
skills (especially when the work of practicing psy-
chologists is associated with problematic categories of
the population); emotional endurance [7; 8].

The subjective characteristics of students major-
ing in psychology are correlated with indicators of self-
esteem and life-purpose orientations, as well as indica-
tors of reflection, unlike the subjective characteristics
of students pursuing other professions. This indicates
the indirect nature of their subjective activity. Their de-
sire for self-improvement is associated with psycholog-
ical autonomy and a positive view of human nature, re-
flecting a clear interest in humanity as a whole. How-
ever, the desire for self-improvement and self-
sufficiency, as well as an overly positive view of human
nature, can have varying consequences for the develop-
ment of a psychologist's personal maturity, which is
also linked to their moral and ethical level.

The psychological profile of a student majoring in
psychology is characterized by a moderate level of gen-
eral subjectivity and a high level of life creativity (usu-
ally a "transformer" or "harmonizer"). As they master
the profession, their tendency to focus on the external
world intensifies, while trial and error in personal self-
change gives way to purposeful self-improvement. The
subjectivity of a future psychologist is mediated by a
desire for self-affirmation and developed self-reflec-
tion.

A psychologist's personality structure is also
linked to their moral and ethical psychology. An im-
portant challenge in ensuring the moral credibility of
representatives of helping professions is ensuring their
level of morality aligns with the average ethical stand-
ards of society, while the ethical standards of helping

professions are much higher. This creates the phenom-
enon of a double ethical standard. It is no coincidence
that emotional burnout, closely linked to the profes-
sional's ideological position, often occurs among help-
ing professionals. Among the key professionally im-
portant qualities of a psychologist is a prosocial orien-
tation, understood as the individual's value disposition
toward helping others. However, an empirical study of
first-year students indicates the immaturity of their
worldview in this regard [5; 7].

The topic of ethical regulation of the professional
activity of a practicing psychologist is mandatory in un-
dergraduate training programs. However, it is impossi-
ble to apply general ethical principles to the diversity of
psychologists' functions in a way that would effectively
resolve all difficult situations. Such professional activ-
ities of a psychologist as education, psychodiagnostics,
and psychoprophylaxis can effectively implement.
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