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Abstract

The present study explores the role of language learning strategies in second language acquisition and their
influence on foreign language teaching. Drawing upon the competency-based approach to language education, the
study examines how strategic learning contributes to the development of communicative competence and learner
autonomy. Particular attention is paid Rebecca Oxford’s classification of direct and indirect language learning
strategies, including memory, cognitive, compensation, metacognitive, affective, and social strategies. The re-
search employs the methods of analysis, systematization, and generalization to investigate theoretical perspectives
on language learning strategies and their pedagogical implications. The findings suggest that the conscious and
systematic use of language learning strategies enhances language proficiency, promotes self-regulated learning,
and improves learners’ ability to communicate effectively in diverse contexts. Furthermore, the study demonstrates
that contemporary language teaching methods can facilitate the development of strategic competence by creating
leaner-centered and communicatively oriented learning environments. The results highlight the importance of in-
tegrating strategy-based instruction into foreign language teaching in order to support successful language acqui-

sition and the achievement of educational outcomes within the competency-based framework.
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Introduction. Global integrative trends, intercul-
tural interaction, and rapid social development contrib-
ute to mastering one or more foreign languages not only
to communicate with representatives of other cultures
but also to improve professional skills since modern so-
ciety requires specialists to solve global issues (Berger,
2021). Learning a language is a complex process that
takes longer than anticipated. The term “learning a for-
eign language” includes the entire educational para-
digm related to socio-cognitive, pragmatic, and ethical
aspects of the foreign-speaking world. Language learn-
ing is described as the process through which an indi-
vidual’s capacity improves. Learning a language re-
quires strategies, processes, and routines (Hashim &
Hashim, 2018).

Effective teaching for university students requires
moving beyond rote memorization into real world ap-
plication. One of the most important tasks that teachers
have to perform is that of organising students to do var-
ious activities using different methods, techniques, ap-
proaches, strategies, and platforms.

Our research purpose is to reveal and investigate
current trends and strategies of teaching foreign lan-
guages aimed at maximizing learning efficiency.

The tasks of this article are to involve classifying
the methods of foreign language teaching based on the
competency-based approach and identifying the effec-
tive methods.

The methodological basis of this research in-
cludes methods of analyzing the practical experience of

foreign language teaching based on the competency-
based approach, usage of our own experience, system-
atization, and generalization of sociological data.

Results. Language training is based on the pur-
pose of teaching the learners’ language they learn all
the things about a given language. They are expected to
learn functions, rules, linguistic forms, how to use lan-
guage and acquire the language skills. On the other
hand, learner training is based on learners and their dif-
ficulties in learning. Learners are provided with skills
and strategies to be able to learn more easily and effec-
tively.

The teacher help students facilitate their learning
and be more effective in learning the target language.
After getting learning some strategies, the students ac-
tivate their metacognition, which means the students’
awareness of the usage of the strategies. And the
teacher plays a modeling role in teaching the strategies
to students.

Learning strategy is the specific action to make the
students better in learning a second language. In the
early 1970s, language learners were seen to be more ac-
tively responsible for their own learning. Rubin inves-
tigated what ‘good language learners’ facilitate their
learning. Such learners, according to Rubin, are willing
and accurate guessers who have a strong desire to com-
municate and will attempt to do. He also observed that,
improvement of students’ language performance, de-
velop their repertoire of learning strategies. Rubin
(1981) states that, the strategies are not the preserve of
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highly capable individuals, but could be learned by
other moderate and slow learners (Rubin, 1981).

Learning strategies are special methods for solv-
ing a problem or task, designing a desired outcome, ma-
nipulating and controlling information obtained to-
wards the interest of learning (Wegner, Minnaert, &
Strehlke 2013). Learning strategies are the particular
approaches or techniques that learners employ to try to
learn the second language (Kolodko, 2023). Language
learning strategies are conscious or potentially con-
scious actions and learners can identify them in their
learning process (Cohen, 1998).

Learning strategies consist of “mental or behav-
ioral activity related to some specific stage in the over-
all process of language acquisition or language use”
(Ellis, 1994, p. 529), in other words, they can be behav-
ioral (for example, repeating new words aloud to re-
member them) or they can be mental (for example, us-
ing the synonyms or situational context to infer the
meaning of a new word) (Ellis, 1997). Learning strate-
gies are specific actions taken by the learner to make
learning “easier, faster, more enjoyable, more self-di-
rected, more effective, more transferable to new situa-
tions” (Oxford, 1990, p. 8). So, students are required to
take advantage of a good strategy in order to master the
field of language.

According to cognitive learning theories, learners
are active participants in the learning and teaching pro-
cess rather than passive recipients. They do not just re-
ceive information from teachers as learning process in-
volves learners processing information which includes
mental activities (Hosenfeld, 1976; O’Malley &
Chamot, 1990; Oxford, 1990). The aim of using strate-
gies is to “affect the learner’s motivational or affective
state, or the way in which the learner selects, acquires,
organizes, or integrates new knowledge” (Weinstein &
Mayer, 1986, p. 315). Oxford (1990) mentioned, “Strat-
egies are especially important for language learning,
because they are tools for active, self-directed involve-
ment, which is essential for developing communicative
competence” (p.7). Cohen (1998) defines language
learning strategies as: “Those processes which are con-
sciously selected by learners and which may result in
action taken to enhance the learning or use of a second
or foreign language, through the storage, retention, re-
call, and application of information about that lan-
guage” (p. 4).

The use of language learning strategies helps
learners control their own learning by developing lan-
guage skills, increasing confidence and motivation in
learning process. Moreover, learning strategies support
different aspects of understanding, retention, and appli-
cation.

Foreign language teachers face various tasks re-
lated to ethnicity, historical, social and cultural dilem-
mas. Different types of perception, knowledge struc-
tures, and the choice of expressing feelings and emo-
tions are inherent in both teachers and students. And,
for both of them, language learning and cognition are
inseparable from the emotional component, which reg-
ulates adaptability to the changes caused by external
and internal educational processes.

Students’ cognitive style may vary, too. A distinc-
tion is often made between analytical learners who pre-
fer a deductive approach (give them arule and let them
deduce other examples from it), and holistic learners,
who prefer an inductive approach (give them examples,
and let them induce the rule).

Considering these issues within the framework of
psycholinguistics, some studies (O’Malley and
Chamot, 1990; Ko and Rossen, 2017; Marlina, 2018;
Lui et al., 2021; McCallum, 2022) offer a set of inter-
related methods and strategies, including (1) main types
of metacognitive, cognitive and affective or social
methods and strategies in students’ educational experi-
ence; (2) systematic approach to developing the com-
petencies of a foreign language learner and teacher; (3)
introduction of a psycholinguistic approach to learning
and teaching a foreign language (ELL/ELT), that out-
lines the students, their personal characteristics; (4)
support of language training programmes for graduates
and postgraduates with ethnolinguistic components of
intercultural learning.

According to Dornyei, strategies are not the end
for language instruction, but are suggestions for en-
hancing learner’s motivation and confidence. Dornyei
emphasized the importance of regular praise, positive
reinforcement and supportive environment in strategy
instruction. It is also highlighted that language learning
strategies can be trained and taught, which is also sug-
gested by many researchers (Cohen, 1998; Dornyei &
Skehan, 2003).

Oxford (1990) identified twelve key features of
language learning strategies as follows:

e Contribute to the main goal, communicative
competence;

Allow learners to become more self-directed;
Expand the role of the teachers;

Are problem-oriented,;

Avre specific actions taken by the learners;
Involve many aspects of the learner, not just
the cognitive;

e Support learning both directly and indirectly;
Are not always observable;

Avre often conscious;

Can be taught;

Are flexible;

Avre influenced by a variety of factors.

O’Malley and Chamot (1990) developed three
types of strategies, namely metacognitive strategies
(selective attention, planning, monitoring, and evaluat-
ing learning activity), cognitive strategies (rehearsal,
organization, inferencing, summarizing, reducing, im-
agery, transfer, and elaboration), and social / affective
strategies (interaction, cooperation, questioning for
clarification, and participation in communicative activ-
ities with others).

Following the classification model of language
learning strategies proposed by Oxford (1990), based
on the synthesis of her classification of learning strate-
gies and previous work, (O’Malley & Chamot (1990)
divided language learning strategies into direct and in-
direct strategies.

Direct strategies involve direct learning and re-
quire mental processing of the language (Oxford,
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1990), which include (1) memory strategies, which as-
sist learners in storing and retrieving new information
through techniques such as grouping, imagery, review-
ing, association, and semantic mapping; (2) cognitive
strategies, which involve learners to understand and
produce new ideas, such as reasoning, practicing, re-
ceiving and sending messages, analyzing, and summa-
rizing, note-taking, and translating; (3) compensation
strategies, which enable learners to overcome gaps in
linguistic knowledge by guessing meanings from the
context, using synonyms, paraphrasing, or employing
gestures when necessary.

Indirect strategies, in contrast, support learning in-
directly without directly involving the target language
itself, but are powerful to learning process (Oxford,
1990), which include (1) metacognitive strategies,
which allow learners to regulate their learning, such as
paying attention, planning, organizing, self-evaluating
and monitoring one’s errors or the learning process, (2)
affective strategies, which help learners regulate their
emotions, motivation, anxiety, and confidence during
language learning, such as lowering anxiety, self-re-
wards, self-encouragement; (3) social strategies, which
facilitate learning through interaction with native
speakers or the target language, cooperation, question-
ing, and participation in communicative activities, such
as asking questions, cooperating with peers and im-
proving cultural understanding.

The competency-based approach (CBA) to lan-
guage learning focuses on the development of learners’
ability to apply linguistic knowledge and skills effec-
tively in real-life communicative situations.

Within this framework, successful language learn-
ing depends not only on instructional practices but also
on the strategic actions learners employ to achieve
communicative competence. While competencies rep-
resent the intended educational outcomes, direct and in-
direct strategies provide learners with practical means
of achieving those outcomes. Direct strategies support
the acquisition and use of linguistic knowledge,
whereas indirect strategies foster learner autonomy,
self-regulation, motivation, and effective participation
in communicative contexts. As a result, language learn-
ing strategies constitute an essential component of
competency development.

The application of these strategies is closely con-
nected with methods used in foreign language instruc-
tion. Indeed, teaching methods create the conditions in
which learners can develop and employ both direct and
indirect strategies. For example, communicative lan-
guage teaching encourages compensation and social
strategies through authentic interaction, while task-
based language teaching promotes cognitive and meta-
cognitive strategies as learners plan, execute, and eval-
uate communicative tasks. Similarly, project-based
learning and content and language-integrated learning
(CLIL) require learners to combine cognitive, social,
and metacognitive strategies in order to achieve both
linguistic and content-related objectives.

Therefore, within the competency-based para-
digm, language-learning strategies and teaching meth-
ods should not be viewed as separate elements but ra-

ther as complementary dimensions of the learning pro-
cess. Competencies define the educational goals; learn-
ing strategies constitute the mechanisms through which
these goals are achieved, and the teaching methods pro-
vide the pedagogical framework that supports the stra-
tegic development of communicative competence. This
interconnected relationship forms the theoretical basis
for investigating the influence of language-learning
strategies on foreign language teaching and learning
outcomes.

Furthermore, learning strategies help learners re-
flect over their own way of learning, aiming at improv-
ing their processes. It helps the learners identify their
difficulties and competences at the learning activity, in
order to anticipate and fill students’ gaps and needs dur-
ing the learning situation and, if necessary, ask for help.
Using the learning strategies, learners make dialogue
with one another, to activate their previous knowledge
on the handling material and relate them with new piece
of information.

Language learners can use memory, metecogni-
tive, affective, cognitive, social, and compensation
strategies to enhance their language learning. The suc-
cessful learners are more likely to use strategies accord-
ing to specific tasks, context, or different needs. The
more effective learners used strategies more “appropri-
ately, with greater variety, and in ways that helped them
complete the task successfully” (Chamot & Kupper,
1989, p. 17). Successful language learners are more
flexible and appropriate in their use of learning strate-
gies (Ellis, 1997). Different strategies have been re-
ported associated with different learning styles (Oxford
& Cohen, 1992). Various factors have been found to
influence learners’ choice of language learning strate-
gies. Chamot and Kupper (1989), Oxford (1994) iden-
tified factors that influenced the choice of language
learning strategies including age, gender, learning
style, cultural background, type of task, motivation, at-
titudes, and teacher perceptions. Motivated learners are
more likely to use more strategies than less motivated
learners and the reasons for studying the language also
contribute to the choice of learning strategies. Learners
with negative attitudes or beliefs often use less effective
strategies (Oxford, 1994; Oxford & Nyikos, 1993).

Learner training should facilitate learners having
access to methodological resources such as techniques
and activities, and using a criterion for selection of ma-
terials. Cheng (2000) claimed that “any teacher, West-
ern or Eastern, who plans to use methodologies which
inevitably involve students’ participation must make
sure that the students are familiar with and accept such
methodologies” (Cheng, 2000, p. 444). Teachers and
researchers have recognised the importance of training
learners in effective strategy to promote learner auton-
omy (Wenden, 1991). Teachers are encouraged to
choose learning strategies suitable for students and
teach them how to understand learning strategies.

To exemplify strategy-based instructions (SBI) in
university foreign language education, we can look at
several practical examples. For instance, in academic
reading, students learn to apply metecognitive strate-
gies, like previewing academic articles, identifying key
arguments, distinguishing between main and support-
ing ideas, and monitoring comprehension while reading
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research literature. In academic vocabulary develop-
ment, they use cognitive and memory strategies includ-
ing the use of word families, collocations, and concept
mapping.

In research presentation tasks, before delivering
presentations, students learn planning and organiza-
tional strategies, such as outlining content, identifying
key points, anticipating audience questions, and using
compensatory strategies when encountering lexical
gaps during oral communication.

In academic writing students are trained to use
metacognitive strategies throughout the writing pro-
cess, including planning, drafting, revising, self-edit-
ing, and evaluating their work according to academic
criteria. Reflection logs encourage awareness of suc-
cessful writing strategies.

Independent learning projects and seminar discus-
sions are both key components in fostering autonomous
learning in higher education. In independent learning
projects, learners develop self-regulated learning skills
by setting language learning goals, selecting appropri-
ate strategies and resources, monitoring their progress,
and evaluating outcomes. Meanwhile, seminar discus-
sions offer a structured yet interactive environment
where students practice their speaking, questioning,
and argumentation skills through debates and discus-
sions. Students learn how to ask for clarification, refor-
mulate ideas, negotiate meaning, and maintain interac-
tion when faced with communicative difficulties. In
both cases, learners apply language strategically, en-
gage deeply with content, and refine their communica-
tive competence, all of which are crucial for academic
success in a university setting.

Conclusions. Language learning strategies consti-
tute an essential component of successful second lan-
guage acquisition and play a significant role in the de-
velopment of communicative competencies.

Appropriate language learning strategies result in
greater motivation and confidence. Strategy instruc-
tions can enhance learners’ self-efficacy and autono-
mous learning and help learners to take responsibility
for their own learning. Teachers need to provide learn-
ers access to methodological resources and appropriate
learning and modeling strategies, and guidance to help
learners make progress in achieving academic success
and professional needs.
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